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From Traditional
to
In higher Education
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Listen, 5%

Read, 10%

PBL Watch Demo, 30% BT

Tutorials

Audio-visual, 20% e

Discuss & reflect, 50%

Do & practice, 75%

Show & tell, 90%
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Team-based learning Task-based learning






Scenario-based

Small group
discussion
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Small-group learning Student-centered learning

3).-

SE8L SOL

Scenario-based learning Self-directed learning




Small-group learning Student-centered learning

Tutor
facilitation
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Scenario-based learning Self-directed learning




Small-group learning
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Case-based learning Self-directed learning



Tutor
reinforcement

Small-group learning

Case-based learning SDL

Self-directed learning



in medical education - planning started at McMaster
Univ., Canada in 1965, implemented in 1969; first class
graduated in 1972. Maastricht Univ (Holland) also
adopted a full PBL in 1976. Harvard (USA) started a
so-called “new pathway curriculum” (Hybrid-PBL) on
the basis of McMaster PBL philosophy in 1985
following their visit to McMaster. | joined McMaster
Univ. in 1976, became a PBL tutor in 1980.

M 1003- My first attempt to introduce PBL to
Asia at the Univ. Hong Kong

B 1995 - to Zhejiang and Beijing Med Universities
In China and Taipei Med. Univ. in Taiwan.

B 1999 - to the Natnl Yang-Ming Univ, Taiwan

B 2000 - to the Natnl Univ. Singapore

B 2003 - A short-term PBL consultant for WHO
(WPRO, Manila, the Philippines)

B 2004 - to all medical schools in Taiwan

M 2005 - joined CMU in Taichung and made
frequent visits to Japan, Indonesia,
Malaysia, Macau, and China since 2005
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Process

TV To be



You can be a leader or
you can remain as a follower.
But, you do not survive well when
you are isolated from people
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You are wHat you believe
You do what you think and
You are what you do
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understanding your life
and enriching your living
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PBL tutorlal

Flow of
Problems

el (Behavior

]2 %

Fmoly - 2

e ORI

TS

T o

bl ied



Y

1
A

R FEE Problem-exploration: =
Brain-storming to understand, to define, S& :"‘]l
to search, to analyze 3 F
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TIPS for the management
of PBL tutorials:

Time management i ]
Information management &+
People management S E
Session management A

Group dynamic management:
An integrative & multiple management process
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Problems as a

B Consistent with medical curriculum

Wmm ltiple medical aspects
reshing and revealing

B Suit the level of student’s capabilities

B pertaining to the real life situations
B Offer guidance for tutors
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Writing a successful PBL case,

scenario, trigger & problem

Each trigger problem can contain several well
staged scenes for different educational objectives.
Writing a scenario should consider these

Revealing 2, it
Refreshing A& eR |4
Relevant A0 BB L

Reassuring ek e
Realistic R




Before writing a

scenario
Overall goals - Z BRI

The specific instructional goals — 4% B 3

“Case Problem” — focus for KEAR
discussion

Its relationship to other cases In AR SLRC
terms of coverage continuity and

better integration within the
curriculum
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Upon writing a scenario
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The scene/theme =
The flow of the story Y] i
The impact on learners [EFERJ
The educational goals ?"f;ﬁjl‘i‘
The tutor guide ?‘F',TJ

T T R HIF]



After writing a scenario

Review & re-assess %E‘ [Fi' e
Putting it to test ?E'[IE;#_T |Ff,

Further revision(s) |' J_—-usr
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PBL %L % 5-S'RLf[]

‘Self-directed management
‘Student-centered approach
‘Small-group discussion
‘Simulated professional context
‘Supportive environment
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